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A Qmaﬂe lo /Qeaduufz and Wiewiny “The Reluclant Decthand”

The Reluctant Deckhand package

o
consists of: ! [? 0
= - * g 33-minute animation film in six
— = episodes
—_— - ¢ a |3-minute documentary
o e g ]28-page novel 0 é) APPROACHES TO READING AND VIEWING
/ \ e this Teacher’s Guide.

Either the film or the novel can be enjoyed independ-
ently, and many of the activities suggested in this guide
can be used with either form. However, studying both
the film and novel, which were created by the same
person, affords an opportunity for students to explore
the characteristics of each medium.

The story invites students to make their own personal
and relevant responses. These may be expressed in
many different forms, for example through talk, art,
diagrams, writing, dramatization or music. It is impor-
tant to encourage and allow a variety of responses so
that students can demonstrate their thinking in ways
that capitalize upon their strengths and help them
develop new skills.

The filmmaker, Jan Padgett, also j
wrote the novel. Amanda Forbis
created the film’s animation as well
as the book’s illustrations. Both the
film and the novel are recommended Q
for children eight to twelve years old. O

SYNOPSIS
Tess is ten years old — old enough, now, to join her
mother, Sue, for a summer on the Henry Bay, Sue’s
fishing boat. Sue wants Tess to fish for cod with her in
the northern waters off Vancouver Island, but Tess fears
what might happen in places like Blackfish Sound,
Scarlett Point, and Alert Bay. Tess doesn’t want to go,
and she doesn't want to spend the summer so far away
from her best friend, Candice.

But Tess does go, and over the summer the reluctant
deckhand becomes a resourceful fisher and a skillful crew
member. She rises to the challenge of tidal currents and
storms, and thrills in the summer’s unexpected

THEMES AND BIG IDEAS IN THIS GUIDE
Both the film and novel are full of possibilities. For this Teacher’s
Guide, we have developed activities within the themes of
Relationships, Stewardship of the Earth, Life on the Coast and

pleasures — sighting dolphins, coming breathtakingly
close to orcas, exploring the deserted Native village of
Memcwumlees.

Tess has a companion on her expedition, Maa-mou the
cat, a good-bye present from Candice. Maa-mou'’s
curiosity gets them both into trouble but the cat's
playfulness helps them solve dilemmas too. A more
mature Tess is eventually capable of what she once
would have thought impossible — taking the wheel of the
Henry Bay while her mother helps a boat in distress.

The Storyteller’s Art.
Threaded throughout the story are big ideas such as:
* meeting challenges, and changing and growing as a result;
* the relationship between feelings and actions;
¢ dealing with conflict and solving problems;
* the beauty and fragility of the natural environment;
¢ the effects of changing technology and making conscious
choices about how you live and interact with your
community and environment.
Throughout this guide, we have developed activities to
explore these themes and ideas. Students and teachers will find
!/ many more avenues for their own explorations.




Both the film and novel integrate naturally
into many curriculum areas:

o exploring regions of Canada_
_through literature and film

9 ‘studying the art, work.and lives of

 First Nations peopi&c using the
basket as a sta point

* exploring historica | aspects of Ilfe
and work on the West Coast and

. the effects of technology

“ * examining relationships,

o MATH EMATICS

. studylng the environment
_» studying the ocean :
researching life-cycles and
habitats ofmaﬁne life, and
© tides and currents .

* studying weather
* observing, comparing
classifying
- * graphing and charting
' navigating and orienteering

interactions, and families

S

** weaving

* observing and sketchmg
* watercolour painting

* animation

. noticing and using design

pattern, and line
* dramatization and role playing

" s creating songs and sound effects
 ® representing responses
» making models and three-

dimensional representations

/ D PERSONAL PLANNING
/e exploring relationships and
feelings
* exploring and recognizing
personal growth and change
-* noticing and practising conflict.
resolution and problem~soiving
goal-setting and decislon-making
studying the work and lifestyles of
_various people
s developing an awareness of the
_ changing roles of women and
‘.men in our society




Tess and her mother grow in their understanding of each other as a result of
spending the summer together. As well, Tess and Candice maintain a long-
distance friendship by exchanging postcards until they are able to meet in Alert
Bay with Candice’s Auntie Betty, an Elder who begins to share her knowledge
about the cedar tree and basket weaving with them. These activities examine

relationships and provide opportunities for students ta make connections with
their own experiences.

*» Create a sociogram showing the relationships among the characters of the
story. This sociogram could be developed at the beginning of the story,
then again at the end. For example:

angry, Frustrated, powerless

1&59 4 frustrated ; trying fobe positive
and ewcouraging

at e beginning
of the story

> Sue

* Keep an ongoing record of the challenges Tess faces and their outcomes.
Have students connect Tess’ challenges with challenges they have faced.
Some connections for students might include:

* Think of a time when you left your friends to go away with your family.
* Think of a time when you had to do something challenging and met
with success.

Tess Me

Chﬁ"“gbs = Outcomes Cha[lgnges m——— Outcomes

}
i
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» Throughout the reading/viewing, plot out the key events, along with Tess’

feelings, on a graph. A similar plot line could be developed for Sue. If these
plot lines are recorded on overhead transparencies using a different colour
for each, they can be superimposed and compared. For example:

Tess’ Plot Line
visiting Memcwumiees
doesn't want

spel's ovess, S B e swp Ry =
Candice gives Tess spets Visits Grealab ?;:;::{':" e
Tess Maa-Moy Alerygay octan lite e boat
o d of
Tess gets he Vst o prow
M“ESS.* Suarlebt ant herseif
skeenng /\
\/ V M-;f:y ‘u
(33 steers nas te 1
- Ewy-anrim; +v; ::u; alone—
Mom sq discouraged g - anxi
Tess has doubts Hhey m"fshap with fishing  gethingice a";m
and fears about a4t Alert Bay Alert Bay,m

says they can't stop;

Geing Fishing o #t day

« Using events identified on the plot line, have students choose one in which
a character may be feeling/thinking something different from what they’re
saying. Have students illustrate this using talk balloons and thought bubbles.
For example:

What am | Mom, I'll take

sipposed 4o do cavre of Mag-mou,
all summer I promise.Please?
without Candice ?

{'m going to need
Someone 1o
“alk 1o.




* Have the students develop character profiles of Sue and Tess at the begin-
ning of the story, then again at the end. Include descriptions of behaviour,
motivations and feelings, as well as physical appearance. For example:

Tess at the beginning of +he story

motives . _appearance

4oesn't wank to leave slumped ,downcast,

hevr friend, hun ched s,l*laauh:lear-;‘r
doesn't want 4o frowning,
miss Hhe weaving angry eyes,

tontest; glaring
worried about getting

seas{ck,

wovrrled about being
%0 far FT'"M h‘"‘Pr

worried about rough
5€qs

behaviour

Paqf\[(
complaining,
Wh Looperative.

-Fe&\ings

anxious  powerless
Worried  scared
unhappy  lofely
bored cnfined
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* Notice how Sue and Tess deal with conflict. List the

kinds of actions they take to prevent a “blow-up”.
Some things the students might notice are: moving to
another space, coming back to apologize, putting
feelings into words, and seeking comfort from pets or
through writing. Have the students role-play problematic
situations from home or school using some of these
strategies to resolve the situation.

Have students notice the characteristics of Tess’ family - its composition,
pets, responsibilities of family members, and so forth. Then have them
compare this family with their own, charting likenesses and differences.
This could be developed to compare likenesses and differences among
families in the class.

Discuss the money Tess is earning by helping her mother during the
summer, how her mother wants a say in how the money will be spent, and
what Tess decides she would like to buy. The students might like to share
how they earn money, how they spend it, and what their financial goals are.

In the novel, Auntie Betty teaches Candice about making baskets and
hands down traditions and responsibilities, as does Sue to Tess. Have the
students create a skit in which an older family member or friend teaches a
young person. These skits may be based upon the students’ personal
experiences of learning from “Elders” in their families.

Have students reflect on the friendship of Tess and Candice, and identify
the qualities that make them such good friends. Then have them reflect on
their own friendships. From these reflections and discussions, try to develop
a profile of a good friend, and strategies people use to develop and sustain
friendships.

* There are many other ways in which students might
wish to represent their responses to the characters in
the story. For example, they might write a journal from
Tess’ point of view, write postcards from Tess and
Candice, or act out scenes from this story or from
imagined future adventures of Sue and Tess aboard the
Henry Bay. As well, they might like to keep personal
journals, or write postcards to their own friends.




In addition to the main characters Sue and Tess, * Have students explore different ways of representing their character’s life

we are introduced to other interesting characters ! with, for example, a “filmstrip” sequence of illustrations; cartoons; a poster
who have chosen and maintained a way of life for with labelled charts or maps (see pages 26-29 of this Guide); a diorama or
themselves on the coast, in the presence of many mural; or role plays. The ship’s log on pages 30-31 is also a useful model
challenges. This section invites students to choose i for student writing.

a character and compare that character’s

community and lifestyle with their own. * Both the novel and the film raise many issues that affect the lives of the

characters. Ask students to reflect on one of these issues (e.g., automated
lighthouses, diminishing fish stocks, use versus misuse of resources) and to
develop their own positions. These positions can then be used in debates

L AT BT TR

* In order to investigate a particular way of life in more detail, have students with other students, in comparison with issues in their own communities,
choose a character whose lifestyle they find interesting. Students might or as motivation for some personal goal-setting and action.
team up with classmates who have chosen the same character. Have them .
re-read or re-view pertinent sections of the novel or film to notice and * Have students reflect upon the life of the character they studied, and upon
record: their own life, by asking questions such as:
s where their focus character lives ‘ What about this person’s lifestyle appeals to you?
« what the surrounding environment is like If you could design your own lifestyle, what would it be like?
e what this person does to sustain him/herself If you could live anywhere or any way that you wanted, what would your
* who this person relies on life be like?
* this person’s relationship to the environment . y .
o howpthis person’s work gnd life have changed over time * With teacher and parent support, help students pursue first-hand experi-
’ ences related to the lives of characters in this story (for example, learning
* Have students compile a list of questions they might want to ask of their L? \a;VEﬂ_Vf, kayak, tl: K ghotos, or Tist) rtwfr;;gre;ge‘:t;lvul;lng afisher,
character. Possible questions are: “What do you enjoy most about your life HIgISt of sedtcit angitesciie Chpeile s

on the coast?”, “What problems and risks do you face?”, “What do you do
for fun?”, “What issues affect your life?” Then, either by direct interview or
through a computer network, find someone who lives as this character
does and who would be willing to respond to questions. More information
could be found in newspapers, books, and other media.




This novel and film offer a glimpse
of the beauty and inter-
connectedness of people, animals,
land, sea and weather. In this
section, students are given
opportunities to observe their own
environment more carefully, to
research animals and the impact
humans have on their habitats,
and to understand how some
human activities threaten this
fragile web while others protect
and enhance it.

* Discuss with students aspects of the coastal environment that stood out for
them in the film or the novel. Use this list to help them create a class mural
complete with features of the land and seascape, animals, weather condi-
tions, and impact by humans.

* Create a corresponding list and mural illustrating their own community’s
environment.

* Have individuals or small groups of students choose and research an
animal from the novel or film, or from their own environment. Encourage
them to learn about its habitat, its diet, conditions for survival, place in the
food chain and how it protects itself. Explore ways in which humans affect
its life and what can be done to protect it.

The students’ findings might be
presented to the class as a report,
a captioned painting, a story,

an “interview” with the
animal or in other
forms.

* In the story, Sue comments upon the presence of fish farms and clearcuts.
Ask students to choose one or both of these as issues to investigate further.
Suggest that they ask questions such as: What are the effects on the
environment? What concerns do you think Sue has? What other practices
might be more environmentally sound? What are your opinions?

* In response to Tess’ interest in the ocean, Sue comments, “Yes, it's another
world under there. And one we’d better take care of. It's all connected —
land, ocean, air.” Invite the students to discuss what they think Sue means
by this, and begin to talk about ways they can take care of where they live.
Have them make a list of actions they could take in their own school or
community.

* Explore the ways in which teachers, administrators and students are, or are
not, taking care of their school’s environment. Have students design a class
project that enhances the
environment of their class-
room, school or
neighbourhood.

* Re-read or re-view the
section of the story where
Candice, Auntie Betty, Tess
and Sue visit Memcwumlees
to gather cedar for making
baskets. Notice how the
cedar trees are respected
and cared for, and how
anything that is taken is used
completely. Talk about why
that might have been
important. With the support
of other resources, have the
students illustrate and
explain how the cedar tree
(or some other natural
resource) has traditionally
been used by First Nations

people.




Discuss the importance to the
Henry Bay of tide, current and
weather information. Find out if
there are people in your '
community whose livelihoods
are affected by weather, for
example: farmers, loggers,
fishers or utility workers. What
is the typical weather pattern in
your community? How does it
affect your work and play?

Visit a beach or other natural
location in your community
before and after a storm to
notice the effects of weather on
the land. Then re-view sections
of the film to see the artist’s
technique in depicting different
weather conditions. Have
students draw or paint calm or
stormy seascapes, or have them
illustrate their findings by
creating three-dimensional
scenes before and after a storm.

Heighten awareness of the
sounds of the weather, the
water and the beach by
reviewing the storm section of
the film without sound. Have
the students create their own .
soundscape to perform with this part of the film. Then watch this section
with the sound turned on and have the students compare their sounds to
those in the film. Students may also wish to make a soundscape specific to
their area.

et

o1

* Every culture has accumulated observations about weather which are often

expressed as “sayings”. Examples of this are: “Red sky in the morning,
sailors take warning; red sky at night, sailors’ delight” and “When the days
begin to lengthen, the cold begins to strengthen.” What examples of such
lore do students know? Suggest that they ask some of the older members
of their families or communities what weather sayings they learned when
they were young. What modern practices have reduced our reliance on
such observations?

When the Henry Bay visits the lighthouse at Scarlett Point, Tess learns a
little about the modern innovations that have made lighthouses more
efficient and effective. Ask students to think of other modern inventions
that make our lives easier and safer, for example sonar or radar. Help
students create a list of devices that make their community or neighbour-
hood a safer and easier place to live.




The interpretation of this film into a novel, and the additional documentary on
the process of creating these two versions of The Reluctant Deckhand, provide
an opportunity to fearn more about the art of storytelling.

* View the documentary in which
author and director Jan Padgett
and animator Amanda Forbis talk
about the process of creating this
film script, animation film, and
novel. Invite the students to share
their thoughts and reactions, and
from this discussion, develop a
profile of the qualities they think
writers and animators might need.
As well, draw and label the time
line for this whole process of
development.

* Show students the sample
storyboard (pages 20-21) for the
film The Reluctant Deckhand.
Notice how the storyboard cap-

tures the key elements or main , 3280 B
ideas of the story, then have the “ “' ’ "
students write captions for each SR RIRRURRE AR EE
picture. o el e T N

* Invite students to create their own storyboard for a story of their own, or
perhaps for another episode from the film, using the blank storyboard
blackline master (pages 22-23). Encourage them to use a combination of
distant and close-up shots, and to include labels and dialogue.

* Explore the idea of animation by having students create a flip book in the
corner of a notebook, drawing one simple image at the top corner (e.g.,
seagull, Maa-mou, fish) and changing the drawing very slightly from one
page to the next. Further understanding about animation could be devel-
oped using the NFB film Animando or the book Flipbook Animation and
Other Ways to Make Cartoons Move.

* View a section of the film to notice how feelings are shown in this anima-
tion. Draw the students’ attention to how eyebrows, mouths, and hands

change to represent different emotions.

Using the blackline master
“Animate Tess” on pages 24-25,
have students cut out the eye-
brows, eyes, and mouths and
move them around the face to
show a range of feelings.

Using the blackline master on
pages 24-25 as a reference, have
students create their own
characters and animate the faces.

View one section of the film again,
this time with the sound turned
off. Discuss the effect of this
experience. Then re-view with the
sound turned on and list all the
sound effects. Discuss the effect of
the sounds and music on the story.
In the documentary about the
making of the film, view the
musicians creating the musical
accompaniment. Students may

wish to create their own retelling of another story using musical

accompaniment and sound effects.

* To compare the ways in which a writer and a filmmaker may treat a mo-
ment in a story, choose a special event in the plot (for example, when Tess
sees the orcas swimming beneath her kayak) or a mood (for example, Tess’
frustration with her mother). Notice how the novel uses words to create a
picture of the scene for our imaginations. Then notice how the film uses
sound, music, and image to present the story.
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Create Your Own Storybord
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Adapted from original map by Warren Clark

MAINLAND
; FOSTER f
PORT HARDY ™ istanp 4 :
i;:ag;zfly;‘?mr Mm, - p iy % o P‘nﬁ“'
o - A7 7
> Al o . 4,
PORT McNENT ““'“&ED“. S . A
T = : P~ 0 , . LS
Mﬁﬁ?{ / , ) , o ,1‘“,.( o7 /3 Jéoro & 5&*"‘1‘6“ "‘w‘wg
(on CoRMoRANT 1) Y 208 )¥ et ol

ORLA LAB
ON [HANSON ISLAND

VANLOUVER

»

B

Ql.wm :
ooP

ISLAND

0 125  15km,
T 1




T ] 800 _—912 7 20077

100 =

GIFFOR

PENINSU

(1‘!

{ ‘ '
i Tﬁgge Itse* 1.‘I ™~

57

160, 225

S

i8¢

\ I
' 201 Towmey I8
218 | 2 mu




Al Page fhom the Henry Bay's Log

Thurs da,ry - Ju’/.y Q 5Lfnny wrth Cloudy periods
- Wind=Mw, 10-15 light-chop

low M, cwe//e

backing o St. 10-15 late afternaon
6:30 Browning Pyss

§:35 Cardigan Rocks____ ood,
//;50 #ﬂﬂ‘{' /?041/?

10t5 of 1oy snapper; china rocks,
QUillbacks

Ught [ hali bt — dinner ton ght!

17:15 Bates assage —— bus 40y 4., rockfish et mouty

¢ Bates @ 4o £0 metres

T S19feq one Minke
Neded

&/ rocks /50 s
20 reds i b3

9 lings 3% Is
o | <

17 Ho — whalg, o Syrkice,,



Redowrnce Malerials

Books for Children

Andrews, Jan. lllustrated by lan Wallace. Very Last First Time. Vancouver, BC:
Douglas & Mclntyre, 1985.

Bouchard, David. lllustrated by Henry Ripplinger. If You're Not from the

Prairies. Vancouver, BC: Raincoast Books and Summerwild Productions, 1993.

. lllustrated by Roy Henry Vickers. The Elders Are Watching. Tofino,
BC: Eagle Dancer Enterprises, 1990.

. White Tails Don't L:ve in the City. Winnipeg, MB: Whole Language
Consultants, 1989.

Hartman, Gail. lllustrated by Harvey Stevenson. As the Crow Flies: A First Book
of Maps. New York: Aladdin Books, 1991.

Lawson, Julie. lllustrated by Sheena Lott. A Morning to Polish and Keep. Red
Deer, AB: Red Deer Collége Press, 1991.

Leger-Haskell, Diane. lllustrated by Dar Churcher. Maxine’s Tree. Victoria, BC:
Orca Book Publishers, 1990.

Mason, Adrienne. lllustrated by Elizabeth Gatt. Photographs by David
Denning. Oceans. Toronto, ON: Kids Can Press, 1995.

Mazer, Anne. lllustrated by Steve Johnson. The Salamander Room. New York:
Alfred A. Knopf, 1991.

McFarlane, Sheryl. lllustrated by Ken Campbell. Tides of Change: Faces of the
Northwest Coast. Victoria, BC: Orca Book Publishers, 1995.

. Mustrated by Sheena Lott. Jesse’s Island. Victoria, BC: Orca Book
Publishers, 1992.

. llustrated by Ron Lightburn. Waiting for the Whales. Victoria, Orca
Book Publishers, 1991,

Silverstein, Shel. The Giving Tree. New York: Harper & Row, 1964.

Sliammon Native Council. Mink and the West Wind. Powell River, BC:
Sliammon Native Council and School District #47, c/o James Thompson
Elementary School, 6388 Sutherland Ave., Powell River, BC V8A 4W4.

Waterton, Betty. illustrated by Ann Blades. A Salmon for Simon. Vancouver,
BC: Douglas & Mcintyre, 1986.

Wheatley, Nadine and Donna Rawlins. My Place. Brooklyn, NY: Kane/Miller

Book Publishers, 1991.

Related Teacher References

Blackstaff, Shirley. Eagles, Evergreens, and Everyone. Ladysmith, BC: 3M
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Bruchac, Joseph and Michael |. Caduto. Keepers of the Earth. Saskatoon, SK:
Fifth House, 1991.

Ford, John K.B., Graeme M. Ellis and Kenneth C. Balcomb. Killer Whales: The
Natural History and Genealogy of Orcinus orca in British Columbia and Washing-
ton State. Vancouver, BC: UBC Press, 1994,

Graham, Donald. Keepers of the Light: A History of British Columbia’s Light-
houses and Their Keepers. Madeira Park, BC: Harbour, 1985.

. Lights of the Inside Passage: A History of British Columbia’s Light-
houses and Their Keepers. Madeira Park, BC: Harbour, 1986.

Klocher, Donna and Brenda Boreman. Orca Studies. Gabriola, BC: Pacific
Edge Publishing, 1995.

Juvenile Novels fmm Pacific Educational' Press i
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~ Pacific Educational Press, 1994.
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Related NFB Films & Videos

Animando (0087 021). Dir. Marcos Magalhaes, 1987, 13 min.

Beautiful Lennard Island (Children of Canada Series) (0177 112). Dir. Beverly
Shaffer, 1977, 24 min.

Distant Islands (0181 052). Dir. Bettina Maylone, 1981, 6 min.
Estuary (0179 174). Dir. Don White, 1979, 12 min.

The Intertidal Zone (0185 040). Dir. David Denning, 1985, 17 min.
Island of Whales (0190 031). Dir. Mike Poole, 1990, 55 min.

Journey of the Blob (Look Again Series - Vol. II) (0089 067). Dir. Bill Maylone,
1989, 10 min,

A Kid'’s View of Canada (9192 174). Dir. Nicolette Saina, 1992, 28 min.

The Treasure of the Grotoceans (0080 061). Dir. Co Hoedeman, 1980, 16 min.
The Trout That Stole the Rainbow (0182 095). Dir. Eva Szasz, 1982, 8 min.
Where the Bay Becomes the Sea (0184 096). Dir. John Brett, 1984, 30 min.

Media Education Resources

Hearn, Emily. Illustrated by Mark Thurman. Draw & Write Your Own Picture
Book. Markham, ON: Pembroke Publishers, 1990. (This book contains step-
by-step instructions for kids to create their own storyboard for a picture book
which would be perfectly usable for a film animation too.)

Jenkins, Patrick. Flipbook Animation and Other Ways to Make Cartoons Move.
Toronto: Kids Can Press, 1991.
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Ordering Information

The following Reluctant Deckhand materials are available from

Pacific Educational Press
Faculty of Education, University of British Columbia
Vancouver, B.C. V6T 1Z4
Tel: (604) 822-5385

The Reluctant Deckhand novel
ISBN 1-895766-01-X

The Reluctant Deckhand package (novel, video and teacher’s guide)
ISBN 1-895766-11-7

The Reluctant Deckhand video and teacher’s guide
ISBN 1-895766-09-05

“The Reluctant Deckhand” Teacher’s Guide for the Novel and Film
ISBN 1-895766-15-X

The following Reluctant Deckhand materials are available from

NFB Video Sales
1-800-267-7710

The Reluctant Deckhand video and teacher’s guide
NFB order number: 9195 141

The Reluctant Deckhand package (novel, video and teacher’s guide)
NFB order number: 9193C 9195 141

“The Reluctant Deckhand” Teacher’s Guide for the Novel and Film
' NFB order number: 908C 9195 141

Reproduction of information from Canadian Hydrographic Service charts in this pub-
lication are for illustrative purposes only. They do not meet the requirements of the
Charts and Publication Regulations of the Canada Shipping Act and are not to be
used for navigation. The appropriate charts, corrected up-to-date, and the relevant
complementary publications required under the Charts and Publications Regulations
of the Canada Shipping Act must be used for navigation.

For Navigational Charts contact:

Chart Sales and Distribution Office
Canadian Hydrographic Service
Department of Fisheries and Oceans
Institute of Ocean Sciences, Patricia Bay
9860 West Saanich Road

- Sidney, B.C. V8L 4B2
Telephone (604) 363-6358  FAX (604) 363-6390
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his Teacher’s Guide is part of a

package containing:

* a 128-page novel,
The Reluctant Deckhand,
written by Jan Padgett

* a 33-minute animation film
in six episodes

* a 13-minute documentary
on the making of the film

* this 36-page Teacher’s Guide




